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Lynn et al.: A Collaborative Writing Team Approach

Introduction

The measure of one’s worth in academia is deeply intertwined with their ability to
write and get published (Jensen, 2017). This production of scholarly writing cannot
be ignored in our conversation surrounding an approach to collaborative writing, as
adding to the curriculum vitae (CV) through the publication of peer-reviewed
journal articles, chapters, and books is how higher education faculty achieve tenure
and promotion. For faculty, producing scholarly work is survival in the publish or
perish world (Savage, 2003). Pololi et al. (2004) noted most faculty receive little
instruction on how to produce scholarly work. Thus, we propose a collaborative
writing team approach that will aid faculty in improving their scholarship and
promote a more supportive writing environment within academia. Furthermore,
scholarly production is riddled with barriers which often hinder the success of many
faculty. These barriers appear in a multitude of literature and need to be addressed
to understand how we employed a collaborative writing team approach to navigate
these barriers. The purpose of this article is to improve academia through proposing
a collaborative writing approach focused on collaboration, accountability, and
authenticity, which the authors developed and utilized. We include the exploration
of barriers to scholarly writing while proposing relevant solutions, methods, tips,
and tools to implement for effective collaborative writing.

Proposing a Collaborative Writing Team Approach

Our team consisted of a first-year Assistant Professor, a senior faculty member
applying for promotion to Full Professor, and two mid-career Associate Professors.
In addition to being at various stages in our higher education careers, we
represented different states and university affiliations. The diversity of our writing
team was advantageous to including varied perspectives in our writing. Throughout
this article, we will provide a careful analysis into the driving factors influencing
the culture of a collaborative team, how efficacy and efficiency in this approach to
writing was established through the process, and the reasons and results which led
to the endorsement of our approach.

Barriers to Scholarly Writing

When faced with the reality that the perfect writing situation does not exist within
academia, we can begin to address the circumstances, myths, and barriers which
hinder the production of scholarly writing. Academic writing can be an emotionally
difficult task with psychological effects particularly when it is used as a measure of
worth rather than a contribution to the profession or a learning process (Bryce,
2021; Jensen, 2017). Academic life tends to not be supportive of scholarly
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production (Jensen, 2017), likewise, we found there are barriers within our
everyday work life that make writing a challenging and stressful task when added
to our other responsibilities yet is a passion we share. Among the barriers we each
experienced as individual authors, collectively we connected to common barriers
such as lack of time, lack of energy and motivation, avoidance due to anticipated
failure, lack of support or guidance through the writing process, and uncertainty of
how to navigate the scholarly writing process, therefore, learning how to overcome
those barriers was an essential part of this collaborative writing process. Mills and
Gitlin (2000) suggested to overcome these barriers, faculty need to establish the
craftsman mentality, treating academic writing as a craft rather than an emotional
task while avoiding rigid methodology. This still holds true today. Furthermore,
many professors find the drama and politics in higher education creates fear and
doubt such as ‘imposter syndrome’ which can be accompanied with a lack of
genuine conversations surrounding writing and comparison to other faculty within
the department (Jensen, 2017). Imposter syndrome is often felt by academics when
they believe their academic abilities have fooled their peers (Jensen, 2017). These
barriers and the lack of authenticity create a negative perception of the writing
process for many scholars within higher education.

Flourishing as a Scholarly Writer

Although one of the main driving purposes of scholarly writing is production
leading to promotion and tenure, the many barriers faculty members face make it
challenging to produce quality scholarly work which often overshadows the
intrinsic driving force of enjoyment. As authors, we wanted to participate in writing
by working with others who share common interests and we each found satisfaction
in achieving our goals. Sword (2017) noted successful writers wrote because they
wanted to and they found pride in the production of writing. To find enjoyment and
flourish as a scholarly writer, Janke et al. (2018) recommends authors “1) elevate
the level of writing challenge, 2) experiment with creativity, 3) explore and
cultivate curiosity, 4) exhibit courage intentionally, 5) approach writing with a
growth mindset, and 6) examine and reposition [their] writing to align with [their]
professional purposes.” (p. 3). Further, Jensen (2017) recommended having
frequent contact with scholarly writing found enjoyable to create a low-stress
experience. Schick et al. (2011) found community writing is productive and fun,
therefore, our team did not want to fail to address enjoyment as a motivating factor
for writing. Likewise, our team found further success and fulfillment resulted from
the implementation of the collaborative writing team approach, leading to the desire
to produce this article in hopes of fostering more positive attitudes towards writing
in members of higher education.
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Driving Factors

To grow professionally through collaborative scholarly writing, the driving factors
with real meaning that go beyond the achievement of promotion and tenure were
collaboration, accountability, and authenticity. Our team viewed this endeavor as a
weekly professional development opportunity and mentorship between each other
for both junior and senior faculty. For example, our team found during the COVID-
19 pandemic, it was heartening to be able to support one another in our weekly
writing meetings. In addition, the efficacy achieved through collaborative writing
enhanced motivation and a belief that our set scholarly goals were achievable.

Collaboration

Updated technology has increased the ease in which teams can collaborate with one
another using simultaneous editing platforms (e.g., Google docs) and video-
conferencing software (e.g., Zoom) and has enhanced the collaborative experience
(Oliver et al., 2018). Although these virtual methods assisted in facilitating
collaboration, the underpinning of successful collaboration was the support
provided to each other to accomplish a common goal (Ahern-Dodson & Dufour,
2021).

This collaborative writing team approach mirrors other initiatives in higher
education utilized to leverage peer collaboration and support to assist faculty in
achieving professional goals (Coria-Navia & Moncrieff, 2021). Through working
together with others on an intellectual endeavor such as presentations, journal
articles, or book chapters, teams have leveraged the expertise of individual faculty
and maintained the individualization they each bring to the work (Oliver et al.,
2018). The support provided through varied intellectual knowledge, different
writing styles, and contrasting approaches to the work was reinforced even further
by the accountability provided through a collaborative approach.

Accountability

Our team valued having accountability for oneself and for team members. Although
differing levels of knowledge, skills, expertise, and experience may have led to
varying degrees of distribution (Oliver et al., 2018) required for a collaborative
approach, the process of developing norms and behaviors led to collective
accountability for the group. The real focus on accountability is based on the
commitments made to the endeavor and to one another as peers. This level of
commitment and the accountability it provided served as social pressure and
positive reinforcement (Silvia, 2007), which created disciplined writing.
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The accountability needed for collaborative writing was focused on for
multiple reasons. Not only did this process hold us accountable to the goals and
writing to be achieved to learn, grow, and ultimately achieve tenure and a
promotion, it moved us into the role of mentor for others. The process led us to
learn from one another about the varied ways we approach writing, leading the
process, and developing goals. These parts of the process turned into opportunities
for all levels of mentoring and accountability where the mentor serves as a pipeline
of resources to facilitate the team member’s needs (Coria-Navia & Moncrieff,
2021).

Authenticity

For most higher education professors, scholarship leads to promotion and tenure
which is a positive result, but often the process is spattered with competition, dread,
worry, and stress. As a result, many early career faculty do not feel confident diving
into the process. They may struggle with the writing myth of imposter syndrome
and Jensen (2017) identified one way to overcome this is by writing productively.
The collaboration and accountability provided in our approach supplied an avenue
for productive writing and led us to more authentic beliefs in one's abilities. This
format allowed for team members who have established trust, common goals,
support, and accountability to begin to demystify this myth and allowed
“participants to show up authentically and be together in the common enterprise of
making progress on their work” (Dufour & Ahern-Dodson, 2021, p. 214).

As we continue to work on being successful in the world of higher
education, we need to move toward breaking down the barriers and silos that are
often fueled by competition, fearfulness, and the unknowns about the scholarly
writing process. This also means we need to work on partnerships to be real and
show our true selves to each other and the outside world beyond academia (Smith
et al., 2022). Efficacy and efficiency in writing are benefits gained by all partners
as we developed and honed the skills needed to hold each other accountable to the
structure and routine needed to successfully collaborate to achieve our goals, both
individually and collectively.

The Process: Efficacy and Efficiency Through Structure and Routine

The success of teams can be largely attributed to structure and routines making
collaboration a reality and reinforcing positive habits (Rigby, 2020). We valued
efficiency, organization, and structure. As a team, the fluidity of conversation and
dedication to each other allowed for transparency in the discussion of norms and
group goals and were foundational to creating a structure for team success. Our
team structure consisted of: 1) critical collaborative conversations, 2) established

ISSN: 2690-4411 | Published by OpenRiver, 2024 | https://openriver.winona.edu/jaep/vol5/iss2/1



Lynn et al.: A Collaborative Writing Team Approach

writing time and norms, 3) a timeline and accountability, and 4) organizational
components (see Appendix A).

Critical Collaborative Conversations

Another important feature of our writing team was the level of transparency shared
by each team member. Critical and difficult conversations frequently occurred and
because each member was valued as an equal participant these conversations were
made easier. We learned from past writing partnerships that not all teams work in
the same way. Some writing teams have an equitable distribution of tasks, while
others may struggle with finding a rhythm conducive for collaborating. This
knowledge made all of us leery to jump into a collaborative writing team with
colleagues from our professional organization. In fact, we co-presented at an
international conference before we decided to write an article together. Finding
colleagues with like-minded work styles and approaches to the writing process
helped establish the norms we used to guide our work. Similarly, the process
allowed for a variety of perspectives and experiences to be represented in our
manuscript, which enhanced the quality of our analysis having four different
approaches being utilized to investigate the topic at hand. This process led to
valuable learning from one another. Below explains the ways in which our writing
team worked to create positive and productive synergy.

Work to Team Member Strengths

When working with a group, it is important to listen to and support the expertise
and skills team members bring to the table. As a group we realized some members
were better suited to organize, manage, and lead our team. As mentioned
previously, the lead author took time to prepare an ongoing agenda, organize our
meeting schedule, and assumed responsibility for final edits. Establishing a point
person for organizing the group was particularly effective at keeping our project on
target. The lead kept track of the agenda, goal setting documents, sent reminders
about meeting times, and ensured all voices were heard in the process. Other team
members were skilled at seeing the “big picture” in our writing project, offering
examples from previous publishing experience. Having an attitude of acceptance
and honoring each person’s strengths helped our team have a cohesive process.

Commitment to One Another
Our writing team intentionally invested in one another’s professional and personal

well-being. Because of the commitment that success for one is success for all,
members felt safe in sharing personal accomplishments and disappointments and
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professional triumphs and defeats. At the outset of our writing meetings, and as part
of our norms, we extended explicit flexibility in honoring one another's lives. For
10 minutes during the opening of each writing group we shared with each other any
personal or professional news according to each member's comfort level. For
example, during several of our writing times one member discussed her parents’
divorce and the resulting implications. In other professional examples, members
shared various writing projects and progress, assignments, and teaching ideas.
Allowing time at the beginning of the meeting for members to “catch up”
eliminated the hijacking of our writing time with conversations unrelated to the
current manuscript and the success of the project. This level of collaboration, trust,
mutual respect, and shared interest in each other's careers allowed our team to foster
goodwill and recognize one another as valued members of the team.

Established Writing Time and Norms

Within the norms and goals discussion, the issue of time was mentioned as a barrier
everyone had as a concern. This barrier led to the establishment of a common
writing time. The team leader used a survey meeting tool (e.g. When 2 Meet or
Doodle Poll) to identify common writing times for the team and followed up by
scheduling an hour and a half weekly writing blocks. A calendar invite for the
virtual weekly video-conference meeting (e.g. Zoom or Microsoft Teams) was sent
to the teams and each team member was dedicated to fully maintaining this “sacred
writing time” possible while allowing flexibility for unplanned or unexpected work
or family obligations. Furthermore, the team also continued the weekly writing time
when one member needed to be absent to stay on track with the team’s goal. This
weekly writing time was used for the actual writing of the manuscript with a “no
homework” norm which was strictly adhered to which meant we only researched
and wrote during the established time. During the writing time, team members
would mute their microphone and stop their video if they desired but would remain
on the entirety of the meeting while working on their assigned section. Each of our
team members found the efficient use of the writing time did not add any additional
burden to an already full plate.

Timeline and Accountability

In addition to a common writing time, the team leader facilitated discussion leading
to the creation of a timeline and accountability document referred to as the Work
Day Agenda (see Appendix B). The agenda contained our team norms, a guiding
prompt for our personal check-in time, the purpose, target audience, target journal
for the manuscript, and a calendar with meeting dates and weekly work goals. This
agenda was used by the team leader to facilitate discussion and led to greater
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efficiency within our writing time. If the weekly goal was not met or our team
needed more time, the last 10 minutes of each meeting was used to reassess the
following week’s plan and adjust as necessary, which allowed our team to stay true
to our no homework norm.

Critical to the success of our approach was honoring one another's
commitment to the process even when events or conflicts arose that prevented
attendance during our mutual writing time. This verbal acknowledgement, which
was often discussed as part of the group norms, extended respect that all members,
even if not in attendance, were an equally valued member of the team. Personal
accountability was a common characteristic all members of the team embodied and
endorsed.

Personal accountability when working with our team meant each member
of the group shared equally in writing and in the conversations during the meeting.
Although not a requirement, during our meetings members turned their phones to
do not disturb, and if a member was in his or her office, they placed a sign on their
door indicating they were in a meeting and would be available later. Moreover,
members, at their own discretion, also signed out email, turned microphones on
mute, and set videos to off so they would have uninterrupted writing time. All these
small actions led to greater accountability and participation during our collaborative
writing time.

Organizational Components

Our team organized the work with a shared Google folder allowing for easy access
and sharing. Attention to small organizational details helped. For example, a link
to the shared folder was included within the weekly calendar invite to enhance the
team’s organization. Additionally, the Google folder housed the Work Day Agenda
and the Brain Dump (See Appendix C) which is an advanced organizer that
members used for brainstorming ideas for the article. Having all components
necessary for the manuscript in one location such as the articles referenced,
publication submission guidelines, other articles from the target journal, and our
original notes enhanced the efficiency of the scholarly writing. The high level of
organization ensured vital components were included and provided a sense of
security to all members so no one was left searching for essential elements needed
to complete this important work.

Conclusion
Collaborative writing teams have been established as an effective way to move

scientific knowledge forward (Bryce, 2021; Kaye et al., 2019; Oliver et al., 2018).
Our experiences further highlighted the benefit of working with colleagues in the
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writing process. As higher education faculty, we endorse collaborative writing
teams and believe the use of these teams can change the narrative. Furthermore, our
lessons learned and recommendations for applying the collaborative writing team
approach can help others go beyond promotion and tenure and to find success in
their own scholarly writing.

Change the Narrative

Although the focus on writing and getting published does not disappear through
this approach, the perception of it has moved to one of support, instruction, and
learning through this process rather than existing as a measure of our professional
worth. As a diverse team of scholars at various career stages, we made it a point to
step back to allow the more junior faculty the opportunity to be the lead author. The
more seasoned researchers explicitly named the challenges of writing with
colleagues, when early in our careers. Feelings of intimidation, difficulty knowing
how the peer-review process operates, and having mid- and late-career colleagues
take over were common themes that emerged from previous shared writing.
Naming these challenges allowed us to acknowledge past hurdles and develop a
more productive and collaborative writing plan, which focused on mentorship and
authentic support of one another.

Go Beyond Promotion & Tenure

The authors share similar philosophical beliefs about the importance of scholarship
production and dissemination of novel information to the broader community.
Though outward pressure to publish is deeply rooted in higher education, the
motivation to form a consistent writing team went well beyond securing promotion
and tenure in our respective careers. We found comradery, professional support,
and enjoyment in sharing with the broader research community. With a combined
43 years teaching in higher education, we have relied on one another for support at
various career stages in the writing process. Working together lessened the feelings
of imposter syndrome and the viewing of writing as an emotional task. The
approach allowed for true collaboration, accountability, and authenticity for us as
individuals and as a team.

This collaborative writing approach provided us all with frequent, low-
stress contact with our scholarly work, which was often avoided when writing solo
and certainly previously caused much stress. The support and mentorship of one
another assisted in lessening the stress, pressure, and even some of the barriers. The
process provided us with relevant, easily implemented methods to move us all
closer to our goals both individually and as a team. We endorse the collaborative
writing approach and share the process, our lessons learned, recommendations, and
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our successes in this article in hopes of changing your narrative, helping you see
beyond promotion and tenure, and finding a team to assist you in honing the craft

of scholarly writing.
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Appendix A

Collaborative Writing Team Approach Components

)

Critical
Conversations

—

+ Identify like-minded, yet diverse professionals for collaborative writing

+ Commit to one another and to team member transparency throughout the
writing process

* Discuss and determine lead author and team member roles (revisit regularly)

* Create team safety and focus on members' well-being through personal "catch-
up" discussion time

+ Allow for team member flexibility by discussing attendance expectations,
common goals, and work style preferences

* Determine distribution of tasks on a regular basis

+ Have difficult conversations when necessary

« Discuss team members' strengths and weaknesses to leverage expertise

™~

/

)

Established
Writing Time
and Norms

+ Utilize a survey meeting tool to determine common, regularly occurring writing
time

+ Create a calendar invite with link to shared Google folder and virtual meeting
platform

« Establish a sacred regularly occurring writing time

+ Schedule a regularly occurring video conference meeting

* Document group norms in a frequently visited location

* Adhere to a no homework group norm

N/

S

Timeline and
Accountability

M

* Determine a target submission date

* Design a work day agenda with dates and anticipated work tasks

» Start each meeting with a personal check-in and connection time

* Revisit norms, project goal, and work tasks during each session prior to
individual work time

* Qutline time commitment and norms for establishing flexibility within work
day agenda

» Maximize worktime through the utilization of time management tools (i.e.-Do
not disturb on phone and sign on office door, closing emails, etc.)

*Faciliate a discussion at the end of each session to clarify questions, revise
upcoming work tasks within the work day agenda, and provide closure

~

/

/—\

Organizational
Components

» Create a shared Google folder to store all documents, tables, figures, author
guidelines, and articles referenced

* Add link to shared Google folder to the reoccurring calendar invite

= Implement the utilization of a work day agenda to support organization and
commitment to on-task work sessions

= Document brainstorm, organizational ideas, and submission guidelines, etc.
within a brain dump document to ensure vital pieces do not get left out or ignored
as the manuscript develops

N
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Appendix B

Work Day Agenda Example

Norms: This is our writing time. Homework is not a thing. Honor each other by
extending respect and grace as life occurrences interfere with scheduled work
time. We can be flexible in this group and with this work and still meet our
goals.

Updates: Personal & Scholarship Goals
Plan: Following each meeting, revisit and plan work goals for the next meeting
based on progress.

Avrticle Purpose: A practical process for collaboratively producing and enjoying
scholarship

Target Audience: All higher education faculty

Journal Target: https://podnetwork.org/publications/to-improve-the-academy/

Date | Notes Weekly Goal

e Introductions/Catch-up

e Personal Goals for semester

e Processing takeaways-What worked/what needs to
change

08/26 e Revise and edit norms

e Article goal-ideas and overall concept, target audience,
etc.

e Journal ideas for submission (collaborative scholarly
writing)

09/02 e No meeting

e Revisit and update: Norms, Personal & Scholarship
Updates, and Plan

e Revisit journal selection with Adam/re-read

09/09 e Skim a few previously published articles for “fit”

e Start outline purpose topic/discussion-revisit the brain
dump and add to the goals we hope to accomplish by
sharing our work
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Appendix C

Brain Dump Organizer with Question Prompts to Consider

Category

Questions to Consider

Initial
Manuscript
Brainstorm

Example
Articles to
Review in
Target
Journal

Submission
Guidelines

Why is this concept important?

What are we adding to the literature base?

What are the key takeaways we hope to leave our readers?
What diverse perspectives can we offer to our readers?
What is the purpose of this article?

What target journals do we have in mind?

Can we link articles from our target journal into our shared
writing space to reference and guide our own manuscript?

What topics have not been explored in the target journal?
What are the submission guidelines for our targeted journal?
How many pages does this venue require?

What (if any) special calls for journal topics are currently being
sought?

Does the journal have guidelines for types of submissions (i.e.,

book reviews, qualitative/ quantitative research studies,
perspective pieces)?

ISSN: 2690-4411 | Published by OpenRiver, 2024 | https://openriver.winona.edu/jaep/vol5/iss2/1

14



Lynn et al.: A Collaborative Writing Team Approach

Writing Time  What do we care most about as a collaborative writing team?

Norms

Ideas and
Study Type

Important
Literature to
Cite

Possible
Topics and
Headings

What is the goal of our collaborative writing time?

What are our team members' concerns, apprehensions, and
worries?

What are the “dos and don’ts” our team is comfortable with?

What types of experiences in past collaborative writing have
been helpful or harmful to the writing process?

How can we structure our time together so that we are productive
and useful to one another?

Will we require members to work outside of our dedicated
writing time?

What is our timeline for submitting this manuscript?
What theoretical framework guided our article?
How new and novel information does our manuscript offer?

Are we following the standards in our professional field in
approaching our writing?

What previously authored empirical evidence supports our work?
Are there practitioner articles that help explain our topic?
What are the main points we need to discuss?

Are these ideas: (1) grounded in literature; and (2) representative
of our lived experiences?

How can we divide up the various topics and headings for
equitable work?
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Appendix,
Figure, and
Table Ideas

Author
Strengths &
Preferences

What types of appendices, figures, and tables (if any) should be
used in the article?

What format does our target journal require of appendices,
figures, and tables?

What strengths and preferences best suit each member of our
team?

Who likes to write literature reviews?
Who is well-versed in APA 77?

Do each of us have time to commit to this collaborative writing
time?
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